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INTRODUCTION

ON COURSE (books 1-5) is a coursebook series, written after extensive research into the latest language
learning theory, including the Common European Framework of Reference for Languages.

The course aims to provide students with the language tools necessary to cope effectively with real English;
the English, in other words, that will be of practical use to them in a pan-European context. In terms of
receptive sKkills, this means bringing students into contact with a comprehensive range of source material taken
from real-life contexts, both written and oral; from comic strips and songs, through poetry and answerphone
messages, to magazine articles and news bulletins. Productive skills are developed in a similarly practical way,
bringing students into everyday situations and giving them the means by which they can achieve goals within
them. A variety of techniques are presented which will help students organise their thoughts into accurate
spoken and written English.

A modular approach is taken, meaning that topics such as ‘fashion’ or ‘crime’ can be dealt with from more than
one angle and in greater depth. Through the course of the five books, students will become familiar with all the
themes and contexts which people encounter in their daily lives.

Recognising that students will use their English to communicate with people other than native speakers,
the course makes extensive use of pair and groupwork. This activity-based approach enables students to learn
from and help one another, while feeling less constrained than they might when trying to communicate with a
native speaker. Interaction is also encouraged in most of the project work that accompanies each module, and
in the mediation tasks in the third, fourth and fifth books.

Students and teachers who are interested in adopting the learner-centred approach promoted by the Council
of Europe will find that opportunities for self-assessment are included in the first four books. These sections are
entitled ‘Are You Moving On? Check Yourself, and allow students to take responsibility for their own
development by helping them recognise their own strengths and weaknesses. Classroom tests and module
tests are also provided and can be used in conjunction with the coursebook, with students reconsidering their
self-assessment in the light of their test results.

Similarly, many of the writing tasks and projects are designed with the European Language Portfolio in mind. In
this course, students can be encouraged to build up a similar portfolio of work that they have produced. Tasks
and projects suitable for this are marked with the symbol \-‘_\\§_\ .

In addition, the course tries to connect the English language to the world in a broader sense. In the first three
books, the emphasis is on cross-cultural issues, and students are introduced to different countries and
societies both in Europe and worldwide, promoting the acceptance of differences between individuals, social
groups and nationalities. In the fourth and fifth books, the students’ level will be high enough for cross-curricular
topics to be introduced, extending their knowledge of English through subjects like geography, science and
history.

The first three books employ a realistic storyline to engage the students and draw them into the situations
presented, enabling them to see situational English in use. In the fourth and fifth books, students are required
to deal with a wider variety of material, but the approach remains pragmatic. Grammar, vocabulary and other
aspects of language awareness are still dealt with thoroughly, however, since real confidence in a foreign
language still derives very much from how comfortable students are with the patterns of that language.

On completion of the ON COURSE series, students will be able to:
use spoken English to carry out a variety of functions, from straightforward ones such as asking
and answering personal questions to more complex ones such as speculating and discussing
current affairs.

——
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understand written and oral texts of varied lengths and styles, and be able to successfully carry
out a variety of comprehension tasks based on them.

produce both short and longer written work of various types, fulfilling a variety of communicative
goals.

select appropriate grammatical forms and employ them with the degree of accuracy necessary
to achieve communicative aims.

use lexical items (prepositions, phrasal verbs, idioms, etc.) at a level consistent with their age
and experience of English.

ORGANISATION AND CONTENT
ON COURSE 1 consists of ten modules, each divided into four lessons.

Reading

A reading text introduces each lesson, whether in the form of a dialogue (as with the ongoing storyline) or any
other style of writing (a short passage, an article, an e-mail, a short story, etc.). The last lesson of each
module contains the ‘Cross-cultural corner’, a reading text designed to widen students’ perspective by
introducing them to places, lifestyles and beliefs they may not have come across before, while still following
the theme of the module.

Grammar

The book systematically builds up students’ knowledge of and ability to use grammatical structures
appropriate to this level. Grammar boxes present exemplification of rules rather than theory; the theory is
contained in the grammar reference at the back of the book. Ample practice is provided in the coursebook
itself, with further reinforcement offered in the activity book and in the regular classroom tests.

Listening

The wide variety of listening texts found in this book feature native speakers of the language, exposing
students to the real sounds of English. The exercises aim to improve students’ ability to use different
strategies for listening: listening for specific information; listening for key words, etc.

Writing

A guided approach to writing has been adopted, with model texts and the provision of appropriate vocabulary
and structures. Within this framework, however, there is scope for creativity and individual input. Writing tasks
considered suitable for this level include short paragraphs, letters and descriptions.

Speaking

Oral activities offer both controlled and free practice of grammatical structures, familiarise students with pair
and groupwork, and create a learning environment in which ideas can be exchanged. The speaking sections
of each module are thematically linked to the module, encouraging students to use new language while it is
still fresh in their minds. Tasks include both functional activities (for example, purchasing items in a shop), and
more creative and challenging ones (for example, discussing a poem). The ‘Let’s Talk’ section (Lesson 4), in
particular, allows students to apply knowledge and skills to new situations, such as how to report a crime.

Vocabulary

The course exposes students to a wide variety of vocabulary items, and constantly recycles and reinforces
them. In every module, there is emphasis on functional and situational language, equipping students with the
tools they need to cope with everyday situations. Students will also develop an awareness of more expressive
language in the form of synonyms / antonyms, confusable words and much more.
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OTHER FEATURES

Grammar Reference Section

This can be found at the back of the book and contains all the grammar theory students will need, presented
in a clear, accessible way so that students can use it on their own as well as in class.

Songs
These can be found at the back of the book and should be regarded as an important source of language
practice, as well as motivation and enjoyment.

Maps
Book 1 has a map of Europe and another of the whole world so that students can see the exact locations of
the places that appear in the book.

TEACHER’S BOOK

The teacher’s book contains detailed guidance on how best to exploit the material found in the coursebook,
as well as additional activities, tapescripts, an answer key to both the coursebook and the activity book, and
photocopiable classroom tests, which should be administered upon completion of each module.

TEACHING TIPS
While the needs of every classroom are different, there are a number of ideas that we recommend teachers
adopt for this course.
When students carry out pair or groupwork, ensure they do not always work with the same
people. It can also be beneficial to put students of different levels together sometimes, so the
one at a higher level can play the role of teacher in dialogues / discussions.
While students are engaged in conversation, walk around the room. In this way, you show
interest in what is going on, while at the same time being able to evaluate their progress and
give help where necessary.
Address oral errors made by students when they have finished speaking so as to avoid
interrupting them during the production of speech.
Offer students the chance to correct their own written work by pointing out where errors lie but
not what they are.
Encourage students to work out the meaning of new items of vocabulary from the context they
appear in.
Allow students on occasion to rephrase an English sentence or phrase in Greek in order for
them to practise the parallel use of the two languages. English should, however, be used as
much as possible in the classroom. The benefit to students of such a learning environment
cannot be emphasised enough.
The ON COURSE series focuses on the real needs of a student of English in Europe today, while at the same
time giving teachers the guidance and support they need to make effective use of its resources. We feel
that the course will give students a strong practical base in English, allowing them to deal confidently and
comfortably with any demands placed on them. Paired with a systematic and thorough development of
vocabulary and grammar, this will ensure students move seamlessly from beginners to intermediate level in
English.
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Introduction

Hold your book open on page six and tell students that these are the characters in the storyline of the book.

Ask some questions about the characters to generate a discussion about them and possible developments in the
storyline. For example:

How old are Kate and Dan? Who is new at the school?

What club are the children in?

Ask students which of the characters they would most like to meet and why.

MODULE 1 Different People

Lessons 1-4

Students look at page seven of the coursebook. Explain to them that this page gives information about what they
are going to learn in this module. The pictures illustrate some of the things that students will learn. Read the first
three points with them. Ask students in students’ mother tongue (L1):

What do you know about England?

Read the Learn to ... section. Ask students which of the things mentioned they feel they can already do in English.

Use students’ mother tongue (LI) to explain the meaning of Cross-cultural corner. Ask students what they expect
to find in this section of the book.

| Welcome to our school!

Functions:
« greeting / introducing people

« describing people

Topics:
« friends; parts of the body

Structures:
« be

I am twelve. She isn’t happy.

Are you Kate?

« have got

I have got brown hair.
He hasn’t got a sister.

Lesson Summary

Objectives:
« to introduce the main characters in the storyline

« to teach the verbs be and have got

« to enable students to introduce somebody and to
respond appropriately when meeting somebody

o to enable students to describe themselves / their
friends

« to teach students the names for different parts of
the body

. to familiarise students with pairwork activities
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WARM-UP

Lead in by asking students questions about the two
pictures on page eight. Ask:
Who are the two girls in the first picture?
Who is the woman in the first picture?
Who are the two boys in the second picture?
Are the children at school?

Listen and Read

Direct students’ attention to the title of the lesson and
explain what it means. Ask students where else you
might welcome someone to.

Play the cassette while students follow in their books.
Pause the cassette at the end of the first paragraph.
Ask:

Is Amanda short?

How old is Amanda?

Has she got dark brown hair?

Continue playing the cassette; pause after the first
dialogue. Ask:
Who is in Amanda’s class?

Play the next paragraph. Ask:
How old is Kate?
Has Kate got big blue eyes?
Why is she happy?
How old are Dan and Pete?

Play the second dialogue. Ask:
Who isn’t in Dan and Pete’s class?

Tell students to read the text again (including the
dialogue) and to underline any unknown words /
expressions. Go through these and elicit explanations
from class members where possible.

Choose students to read out the passage.

Students work in pairs to read the dialogue. Ask two or
three pairs to read it to the rest of the class.

Comprehension Check

Tell students to close their books then ask them the
questions from the Comprehension Check exercise.
They should try to answer them based on what they
remember.

Students should open their books. Encourage them to
skim the text to see if their answers were correct.

—p—

Vocabulary Check

This exercise practices descriptive adjectives. Students
should refer to the text to help them complete it.

FOLLOW-UP ACTIVITY
Students work in pairs to write sentences of their own
using each of the adjectives.

Grammar

Read through the examples in the grammar box for the
verbs be and have got.

Refer students to the Grammar Reference (page 110)
and read through the information with them.

Ask students questions about yourself. For example:
Am | a teacher?
Have | got long hair?
Are my eyes green?
Choose a student to come to the front of the class (S1).
Ask them to choose one of their classmates but not to

say who it is. The other students should ask questions
to try to find out who the classmate is. For example:

Student 2:
Student 1:
Student 3:
Student 1:
Student 4:
Student 1:
Student 4:
Student 1:

The first student who guesses correctly replaces the
student at the front of the class and describes a
different classmate. Continue until all students have
had a turn.

Is it a girl?

No, itisn't.

Has he got brown hair?
Yes, he has.

Is he tall?

Yes, he is.

Is it George?

Yes, it is.

Grammar Practice

Ex 1

Ex 2

This provides controlled practice in the use of the
verb to be.

This provides controlled practice in the use of the
verb have got.
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angque Awareness FOLLOW-UP ACTIVITY .
Have all the students stand up. Pick a student and say

» Read the three sentences with students and ask them the name of a part of the body. The student should
which they think is incorrect. Give further explanation of point to the correct part of their body. If a student points
the items presented here. to the wrong part they sit down. Continue until you

have been through all the parts of the body two or three
times.

Speaking
» This gives students further practice in the use of
descriptive adjectives. Encourage them to use the Everydqy EnghSh
words in the box and any others they can think of. = Students can refer to the text to help them put the two
dialogues in the correct order.

Vocabulary Expansion FOLLOW-UP ACTIVITY

= Students label the parts of the body. Students work in pairs to act out the two dialogues.
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1

—&b—
What's your name?

Lesson Summary

Functions:

asking for and giving personal information

Vocabulary:

numbers; days of the week; months and seasons

Objectives:

to give students further practice in pairwork

to offer students practice in asking for and giving
personal information

to revise and practise numbers
to revise days of the week, months and seasons

W ARM-UP

Revise what was learnt in the previous lesson by asking
several students the following questions:

What’s your name?

How old are you?
Then, turn to a student and say, ‘Hello ... How are you?’
to elicit the proper response. Next, point to a student
and ask, ‘Has he | she got green eyes?’ Continue
around the room with: blue / brown eyes, long / short /
brown, etc hair.

Listen and Read €3

Ask students who they can see in the picture on page
10.
Play the first part of the cassette (the text) while
students follow in their books. Ask:
Who is the fun Club for? (It is for students at the school.)
Who is in the Fun Club? (Kate, Dan and Pete / a lot of
children)
Play the dialogue. Ask:
When are the Fun Club meetings? (every Thursday)
How many trips are there? (iwo every month)
How much are the trips? (£ 3.50)
Tell students to read the text again (including the
dialogue) and to underline any unknown words /
expressions. Go through these and elicit explanations
from class members where possible.
Ask students to read out the passage.

Comprehension Check

Students should try to do the exercise without referring
to the text.

Tell students to check their answers by looking at the
text.

Vocabulary Check

This exercise practices four of the nouns used in the
text. Before starting the exercise, ask students to tell
you in L1 what each noun means.

This activity offers students practice in asking for and
giving personal information. They should refer to the
text to help them formulate the questions they should
ask to illicit the correct information from their partner.

Vocabulary Expansion

Refer students to pages 110 / 111 of their books. Ask
them to read out both the cardinal and ordinal
numbers.

Ex 1 Ask students to read out the numbers. They should

then fill in the missing letters.

Ex2 Students write the days of the week in the diary in
the correct order.
Ex 3 Students work in pairs to fill in the missing months.

If they cannot remember all the months write them
on the blackboard.

FOLLOW-UP ACTIVITY

s Students close their books. Write some numbers
on the blackboard (between 1 and 100) and ask
students, in turn, to say one of the numbers.

s Choose different months and ask students to tell you
what season they are in.

= Write the months in order on the blackboard.
Choose a month and ask a student to say which
month of the year it is to practice ordinal numbers.
For example:

Teacher: June

Student 1: June is the sixth month of the year.
Teacher: March

Student 2: March is the third month.

Language Awareness

This exercise gives students practice in the use of
prepositions of time.

——
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1 Family.

—p—

Lesson Summary

Objectives:

Functions:
« asking for and giving personal information

Topics:
« relationships; family members

Writing Skills:
« completing a short paragraph about family

to expose students to the structure and register of an
informal letter

to familiarise students with the relationship between
family members

to offer students further practice in asking for and
giving personal information

to enable students to talk about their families

to develop students’ ability to understand spoken
English

W ARM-UP

Ask students if they have brothers and sisters. Then
ask individual students the following questions:

What’s your brother’s [ sister’'s name?

How old is he | she?

Ask students if any of them have a penfriend, then ask
the following questions:

What’s your penfriend’s name?

How many people are in his | her family?

Listen and Read €3

Ask students how old the children in the two pictures
are.

Play the first part of the cassette (the first letter) while
students follow in their books. Ask:

How many people are in Jenny’s family? (Five)

How old is her sister? (Nine)

Play the second letter. Ask:
Has Steve’s mum got short brown hair? (No, she
hasn’t. She’s got long brown hair.)
Who is the young girl behind Steve? (Steve’s cousin)

Choose two students to read out the letters.

Comprehension Check

Students refer to the letters to complete the exercise.
Encourage them to skim the letters to find the answers
rather than read them from beginning to end.

Vocabulary Expansion

Students fill in the correct words to complete the family
tree.

FOLLOW-UP ACTIVITY

Get students to draw their own family tree based on the
model on page 13. Students can also bring in pictures
of family members to complete their tree. Completed
work can be displayed on the classroom wall.

Ex 1a Students should replace the pictures and numbers

with words to complete the paragraph.

Ex 1b Students complete a similar paragraph to that in a

filing in details about themselves and their own
families.

This activity offers students further practice in asking for
and giving personal information. Students work in pairs
and then tell the rest of the class about their partner’s
relatives.

Before students do this exercise ask them about the
families they can see in each of the three pictures.
Students listen to the cassette and match each
speaker with a picture.

11
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Cross-cultural corner

Lesson Summary

Objectives:

Functions:
« talking about where you are from

Project:
« a poster about people and places in your country

Topics:
« nationalities; famous people and places

to develop students’ awareness of other countries /
nationalities

to offer students further practice in asking for and
giving information

to offer students an opportunity to talk about places
and famous people in their country

to develop students’ awareness of their abilities in
English

W ARM-UP

Ask students which places they know about in England
and any famous British people they like.

Listen and Read

Tell students to look at the pictures on page 14 of their
Coursebook and ask if they know / recognise any of the
places / people, and if so what they know about them.

Play the first section (until The London Eye); students
listen and follow in their books. Ask:

Where is Buckingham Palace? (in London)

Play the rest of the text. Tell students to close their
books. Ask the following questions:

What has Madame Tussaud’s got? (wax models of
famous people)

Where is Windsor Castle? What is it? (near London)
(It is the Queen’s home too)

Which place has got great beaches? (Cornwall)

Ask students to read the text again and to underline any
unknown vocabulary; explain any unknown words or
elicit explanations from class members where possible.

Comprehension Check

Students try to do the exercise from memory first, then
look at the text again to check their answers.

Vocabulary Check

Students label the pictures to complete the exercise.

Vocabulary Expansion

Tell students to close their books. Read out the names
of the countries and see if students can give you the
nationalities.

Students should work in pairs or small groups to match
the flags with the countries.

Address these questions to the class in general.
Students should be encouraged to discuss them
together before giving an answer to you.

FOLLOW-UP ACTIVITY

Look at the maps on pages 122 / 123 and ask
students if they can find all of the countries listed in the
vocabulary expansion.

Before looking at the requirements of this particular
project, explain to students that as they work through
this book, they will do a number of projects. These often
involve working in groups or with a partner and are a
chance for them to use English to discuss the topic
orally, to make decisions and to do the written work.

Divide the class into small groups (three to six students).
Have a student read aloud what each group is required
to do in the project. Each group should spend some
time thinking about and discussing the people and
places they will include, and where they will get their
information and pictures from (the Internet, magazines,
encyclopaedias, etc.). As this could be their first
experience of project work, it might be a good idea to
tell them to decide which person / pair will be
responsible for each section. Each person / pair will find
information and pictures and write about that particular
section of the poster.

——
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Explain to students that they should check each other’s
written work for mistakes before putting the whole thing
together. The completed projects should be displayed
on the classroom wall.

Supplementary Teaching Material

Seperate students into groups of four. Distribute the
Photocopiable Material on page 80. Students cut out
the pictures on the dotted lines so that they have got
twelve cards in all. Tell students that they are going to
play a game. Students take it in turns to be the leader
of the group each time. The leader hands each of the
three team members a card facing down. Each team
member then turns the card over and tries to guess
which country the landmark on their card is from. Tell
students that all the countries are in the Vocabulary
Expansion exercise in Lesson 4. Tell students that the
name of the landmark itself is not important if they don’t
know it. Each correct answer is worth one point. The
leader then hands the remaining cards to the
person on their right and the game continues. The
student with the most points wins.

[CARDS: EIFFEL TOWER — FRANCE
PYRAMIDS - EGYPT
COLLOSEUM - ITALY
BIG BEN - UNITED KINGDOM
STATUE OF LIBERTY — AMERICA
STATUE OF CHRIST — BRAZIL
PARTHENON - GREECE
PAGODA - JAPAN
SYDNEY OPERA HOUSE — AUSTRALIA
THE GREAT WALL - CHINA
LEANING TOWER OF PISA — SPAIN
ST BASIL’S CATHEDRAL - RUSSIA]

Language corner

Read this section with students. Ask if they often make
any of the mistakes focused on here.

Direct students’ attention to the joke and ask them to
explain it in L1. Ask them if they know any similar jokes
in their own language.

—p—

Different People

Tell students to turn to page 108 of their books and ask
them to read the song. Then ask them to say what it is
about (different countries and nationalities). Students
then read the song again and try to fill in the names of
the countries (they should choose from the countries at
the top).

Play the cassette; students check their answers.

Students should work in pairs or small groups to ask
and answer questions about these four famous people,
using the information given.

FOLLOW-UP ACTIVITY

Each student thinks of a famous person that they know
a little information about. In pairs, or groups of three
they should then take it in turns to ask and answer
questions about the person. Tell students that they
should use the prompts given in the Let’s Talk exercise.

Are you moving on? Check Yourself

Read the four statements one by one and demonstrate
what is meant by each one in the following way:

1 Choose three students. Ask two of them to greet
each other and then for one of them to introduce the
third one.

2 Ask one student to describe another student. (Maria
has got long hair. She is tall. etc.)

3 Ask astudent to give you some personal details. (My
name is ...; My address is ..., etc.)

4 Ask a student to tell you about their family. (There
are ... people in my family — my parents, my ..., etc.)

Students decide by themselves which boxes they
want to tick. Make sure they understand there are no
right or wrong answers. As students are working,
walk around the class to see what choices they are
making. If there are any statements which a lot of
students feel they aren’t very good at doing, then
find time to repeat the corresponding activities (if
oral) or to revise the relevant structures / vocabulary.

13
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MODULE 2 At Home

Lessons 1-4

—p—

everything.

= Direct students’ attention to the pictures on page seventeen of the coursebook. Ask them for their ideas about
what they might learn based on the pictures. Then read the information with them, making sure they understand

= Read the Learn to ... section. Ask students which of the things mentioned they feel they can already do in English.

2 Come on, Dan!

Functions:
« asking for and telling the time

« giving orders / instructions

Topics:
o furniture; time

Structures:
o imperative
Sit down!

Open the window, please!

« personal pronouns
This cake is for us.
Look at me.

Lesson Summary

Objectives:
« to consolidate students’ knowledge of and give
practice in the use of personal pronouns

« to introduce students to the formation and use of
the imperative

« to give students practice in asking for and telling
the time

« to enable students to talk about what they have in
their bedroom

WARM-UP
= Ask students to tell you what has happened in the
story so far. Ask:
Who is Amanda? Who is Kate’s brother?
Who is Pete?

Listen and Read €3

= Students describe what they can see in the first picture.

= Play the cassette while students follow in their books.
Pause the cassette at the end of the first dialogue. Ask:
What is Kate’s bedroom like?
What has she got on her walls?
What is on the desk?

= Play the rest of the cassette. Ask:
Who is in the bathroom?
What is very funny?

= Tell students to read the text again (including the
dialogues) and to underline any unknown words /
expressions. Go through these and elicit explanations
from class members where possible or explain them.

= Choose students to read out the passage.

Comprehension Check

= Tell students to look at the two pictures again and then
to close their books. Ask them the questions from the
Comprehension Check exercise. They should try to
answer them based on what they remember.

= Students open their books and skim the text to see if
their answers were correct.

——



Mbdule 2 11/01/08 11:20 {M Page 15

Vocabulary Check

This exercise practices some of the adjectives seen in
the text.

Read through the examples in the grammar box for the
imperative. Tell students that we use the imperative to
tell someone to do something.

Refer students to the Grammar Reference (page 111)
and read through the information on the imperative with
them. Tell students to read through the text on page
eighteen again and to underline all instances of the
imperative (Wake up, Kate. Get up, Kate. Oh, come on, Dan.
Oh, be quiet, Kate.)

Read through the personal pronouns in the grammar
box with students. Ask students to close their books.
Write each of the subject pronouns on the blackboard
and ask individual students to come up and write the
object pronoun for each of them.

Refer students to the Grammar Reference (page 111)
and read through the information on personal pronouns
with them.

Grammar Practice

Ex 1 This exercise provides practice in the use of the

imperative.

FOLLOW-UP ACTIVITY

Tell students you are going to play a game called Simon
Says. All the students stand up. Give orders using the
affirmative form of the imperative, saying ‘Simon says’
before the order. Students must do what you say. Give
some of the orders without saying ‘Simon says’.
Students should ignore these orders. Any students
who carry out the order are out of the game and
must sit down. Continue until only one student is left
standing. For example:

Teacher: Simon says open your books. (Students
should open their books)
Teacher: Close your books. (Any student who closes
their book must sit down)
Use: stand up; sit down; open | close your books; open
| close your eyes | mouth; look at the window, etc.

Ex 2 This exercise provides controlled practice in the use

of personal pronouns.

Vocabulary Expansion

= Students can work as individuals or in pairs to label
the pieces of furniture.

= This gives students practice in talking about what they
have got in their bedrooms. Make sure each student
answers at least two or three of the questions.

Everyday English

Exa Read through the dialogue with students, then put
students into pairs and have them practise the
dialogue.

= Read through the information on the time on page
111 with students, paying special attention to the
information next to the warning sign (!), before
completing the following two exercises.

Ex b Students match the times (1-6) with the clocks (a-f).

Ex ¢ Working in pairs, students act out dialogues similar
to that in exercise a using the times from exercise b.

Language Awareness

= Explain the meaning of the two words and then
have students fill in the correct word to complete each
sentence.

15
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2 That's Kate’s jacket

Functions:
« talking about possessions

« describing what people are wearing

Topics:
o clothes

Structures:
o possessive case
Kate’s | The child’s | The children’s | The boys’ ...

Lesson Summary

Objectives:

possessive adjectives
This is my [ your [ her [ his [ its [ our [ your [ their ...

possessive pronouns
mine | yours | hers [ his [ ours | yours | theirs ...

to teach students ways of referring to possessions
to offer students practice in prepositions of place

to teach vocabulary relating to people’s appearance
to revise vocabulary for colours

W ARM-UP

= Ask students what items of clothing they can say in
English. Make a list on the board. Then ask students for
the names of colours they could use to describe them.

Listen and Read €3

s Ask students to describe what Mrs Ford has got in the
picture and what clothes Kate is in.

= Play the first part of the cassette (text and first dialogue)
while students follow in their books. Ask:
What is the kitchen like? (It is big. It has got a large
table and four chairs.)
What has Dan got? (toast with butter and jam)
Why is Mrs Ford unhappy? (The kitchen is very messy.)

= Play the next bit of text and the second dialogue. Ask:
Are Kate’s trainers in her room? (No, they aren’t. They
are in the kitchen.)
Is it Kate’s book? (No, it isn't. It's Amanda’s.)
Who is late? (Don and Kate)

= Students read the text and dialogue again in pairs.

Comprehension Check

= Students choose the correct answer, referring to the
text where necessary.

16

Grammar

Make sure students are familiar with possessive
adjectives and possessive pronouns using the
following drills.

1 Teacher: |/ book
Student 1:  /t’'s my book.
Teacher: You / pencil
Student 2:  /t’s your pencil, etc.
2 Teacher: It’s my book
Student 1: /t's mine. , etc.

Write the sentences on the board (t's my book.
It's mine., etc) with the possessive adjective and
possessive pronouns in a different colour.

Point to a student’s bag, book, pen, etc. and say ‘That’s
Peter’s bag | book | pen’. Ask a student to write the
sentence on the board for you. Make sure the
apostrophe is in the correct place, then point to
someone else’s belongings and say, for example,
‘Those are the boy’s books’. Again, ask a student to
write the sentence on the board, checking the
apostrophe is correct. Repeat with the bags / pens
belonging to two girls (Those are the girls’ bags / pens.)
and the class itself (This is the children’s classroom).
Ask students if they know why we write girls’, but
children’s (children is an irregular plural form).

Explain that for things we often use of. Give the
following examples:

The door of the classroom is green.

The legs of the table are broken.

Put the following examples on the board and explain
their meanings.

Where is Kate? She’s at Amanda’s.

Whose book is that? It’s Dan’s.

Refer students to the Grammar Reference (pages 111/
112) and read through the information on possessive
adjectives / pronouns and possessive case with them.
Pay special attention to the information next to the
warning signs (!).

——
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Grammar Practice

Ex 1 This exercise offers controlled practice in the use of
possessive case.

Ex 2 This exercise offers controlled practice in the use of
possessive adjectives / pronouns.

Vocabulary Expansion

s Students look at the examples and use one word from
each box to label the pictures.

FOLLOW-UP ACTIVITY

Tell students that this game is similar to exercise b of
the speaking exercise. Ask students in turn to come to
the front of the class. Tell them to think of one of their
classmates, but not to say who it is. The other students
try to guess who the student at the front is thinking of by
asking what they are wearing, the colour of their hair,
etc. The student who guesses correctly then takes a
turn at the front. Continue until all students have had a
turn at the front.

Language Awareness

These activities offer students practice in describing what
people are wearing.

Exa Students work in pairs to describe what the people
in the pictures are wearing using the verb have got.

Ex b Students choose different people in the class and
describe what they are wearing as in exercise a.
Their partner tries to guess who it is.

This exercise gives students practice in the use of
prepositions of place.

FOLLOW-UP ACTIVITY

Look at the way students are seated in the classroom,
then write sentences on the board, omitting the
prepositions of place. Ask students to fill in the correct
prepositions. For example:

Mary is Michael. (in front of)
George is Maria. (next to)
John is Helen. (behind)

17
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My Bedroom.

Lesson Summary

Objectives:

Functions:
« describing a room

Topics:
« colours; rooms; furniture

Writing Skills:
« writing a description of a bedroom

to familiarise students with the different types of
rooms in a house

to provide guided practice in writing a description

to offer students practice in listening for specific
information

18

W ARM-UP

Ask students to cover the texts on page 22 and to look
at the three people in the pictures. Ask them what
colour they think each person’s bedroom is.

Listen and Read €3

Play the first part of the cassette (Gary) while students
follow in their books. Ask students if they have got or
would like a bedroom like Gary’s or his sister’s.

Play the next part of the cassette. (Kirsty) Ask if any
students like Kirsty’s room.

Play the last part of the cassette (Alex & Paul). Ask
students what they think of Alex and Paul’'s room.

Ask student’s which of the four bedrooms mentioned is
their favourite and why.

Ask students to underline any new words and then
explain the words to them.

Comprehension Check

Students refer to the text to answer the questions.

Vocabulary Expansion

Students can work individually or in pairs to label the
pictures.

Students look at the pictures of the three bedrooms.
Ask students to describe them, having each student
add a piece of information. For example:

Teacher: Bedroom A.
Student 1: /t is quite small.
Student 2: Jf is white, green and red.
Student 3: |/t has got ... , eftc.

Exa Students complete the questionnaire by ticking

Ex b

Ex c

the boxes which best describe their bedrooms. Tell
students that in questions 2, 3 and 4 they can tick
more than one box.

This exercise gives students further practice in the
use and formation of the verbs be and have got.

Students use their answers from the questionnaire in
exercise a to write a description of their bedroom
similar to that in exercise b. When students have
finished. Ask them to read their descriptions aloud.

Before students do this exercise ask them to say what
the items in the pictures are and in what room of a
house they would expect to see them.
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2 Cross-cultural corner

Lesson Summary

Functions:
« describing houses / homes

Project:
« a poster about your dream house

Objectives:
« to develop students’ awareness of how people live in
other countries

« to enable students to talk about different styles of
houses

et « to introduce students to reading and discussing
« houses poetry in a foreign language
« to develop students’ ability to describe what they can
see
. to develop students’ awareness of their abilities in
English
WARM-UP

Ask students what unusual homes they can think of and
which countries they are found in.

Listen and Read €3

Ask students if they know anything about the style of
homes they can see in the pictures.

Play the the cassette; students listen and follow in their
books. Ask the following questions:
Which of these three homes do you think is unusual?
What do you like about each of them?
What do you dislike?
Which home would you like to go and stay in?

Ask students to read the text again and to underline
any unknown vocabulary; explain these and elicit
explanations from class members where possible.

Comprehension Check

Students skim the text to find the answers.

Vocabulary Check

Students complete the sentences with the correct
adjectives.

Exa Students look at the pictures of the three houses.
Ask them to describe them, having each student add
a piece of information. For example:

Student 1: The house is very big.

Student 2: It has got two floors and a lot of
rooms.

Student 3: It has got a large garden too., etc.

Ex b Each student in turn describes their house to the rest
of the class.

= Explain to students that they are going to write a
description of their dream house. Students can either
draw a picture of the house or they can use one from a
magazine. Explain that by answering the questions they
will be able to write a good description. The completed
projects should be displayed on the classroom wall for
everyone to look at.

= Read through the poem with students and ask what it is
about. Ask if they feel the same way about their home.

19
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Language Corner Let's Talk

= Read through the sentences with students. Ask if they =« Students look at the picture and answer the questions.
often make any of the mistakes focused on here. Ask different students for answers to the questions.

FOLLOW-UP ACTIVITY

FOLLOW-UP ACTIVITY Ask students the following questions:

Write the following on the board and ask students to
complete the second sentence each time.

1 What colour is the bookcase / stereo | clock /
sofa | armchair | table?

What has the girl got in her hand? (a CD)

Where is the television? (next to the window /
bookcase)

What is in front of the boy? (the (small) table)

Where is the clock? (on the wall (next to the
window)

1.  Paul has got a red jacket. His jacket

2. Jane has got long hair. Her hair .

3. He has got a blue bag and a black pen. He ha
got a blue bag. He has got

Is the room messy? (No, it isn't. It’s tidy.)

6
Supplementary Teaching Material 7 Is it a modern room?

= Hand out the photocopiable material on page 81. Tell 8 Is the room crowded?
students to look at the pictures and do the word puzzle.
This provides practice in vocabulary. After you have
given students ample time to do the puzzle ask one Are you moving on? Check Yourself

student at a time to come to the front of the class and . Read the four statements one by one and demonstrate

write on the board what each picture is. what is meant by each one in the following way:
[Answers.] 1 Draw a clock on the board showing a time. Choose
- 1 ] one student to ask for the time and another student
2 to say what time it is.
S W| / | M| M| J | N| G| P1O O| L | 2 Ask a student to describe what another student is
ﬁ 3—— ﬂ wearing.
TY A i 3 Ask a student to give a short description of their
4 £ _E bedroom.
5 ClAIR 4 Ask a student to give a short description of one of
¢ H| A | 1R £ the homes on page 24 or their own home. Students
Q A L decide by themselves which boxes they want to tick.
i P
P E A
[EREEERN
7 £
E
(Rl ITV[E[R]
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